
Stranahan Foundation Staff Report 

 

Organization Name:  The New Teacher Project, Inc. (TNTP) 

City/State:   Brooklyn, NY    

Foundation Priority Area of Interest: Early Childhood Initiative   

Amount of this Request:  $ 1,008,903 over 3 years (i.e. year 1:   $155,583; year 2:  $469,789; 
year 3:  $383,531) 

Project Budget:  $ 1,231,005 

Review Process:  Following review of the TNTP grant application, Strategic Initiative 
Committee members Mike Foster, Patrick Stranahan, Trevor Foster, Mark Stranahan, Michael 
Piper-Younie, CEO Pam Howell-Beach, and consultant Sara Mead visited a childcare center 
participating in TNTP’s work in Clark County, Nevada, and met with TNTP Project Coordinator 
Kelly Kane, Vice President Dottie Smith, Partner Allison Arriaga, and coach Tamara Shear to 
expand our understanding of the project and answer outstanding questions. During the site visit, 
we also heard from several early childhood center directors who have participated in TNTP’s 
early childhood work to date in Clark County and met with Patty Oya, Director of the Nevada 
Department of Education’s Office of Early Learning and Development to discuss the 
Department’s support for TNTP’s early childhood work in Nevada and goals for the work going 
forward. In a follow up teleconference meeting subsequent to the site visit, Pam Howell-Beach, 
,Sara Mead, and Patrick Stranahan discussed additional questions with TNTP staff members.  
Plans also included a phone call with Dena Durish, the Deputy Superintendent for Educator 
Effectiveness and Family Engagement at the Nevada Department of Education, about TNTP’s 
track record and work in the state more broadly.  The afore-mentioned call with Ms. Durish is 
pending at the time of this writing, and if it comes to fruition may be reported on verbally at the 
Strategic Initiatives Committee teleconference meeting. 

BACKGROUND:  TNTP is a national non-profit organization that works to end educational 
inequality by ensuring that students get excellent teachers. TNTP was founded in 1997 by 
teachers who believed all students deserve great teaching. For its first five years, the organization 
focused primarily on operating Teaching Fellows programs that recruit talented people with deep 
content knowledge and prepare them to teach in high need schools and subjects. TNTP’s 
Teaching Fellows programs are among the most well-regarded alternative teacher certification 
programs in the country, and are among the few teacher preparation programs of any sort that 
have evidence that teachers they train produce greater learning gains for students than teachers 
prepared through other routes. In 2003, TNTP expanded its work beyond the Teaching Fellows 
program to help school districts improve their teacher hiring and human capital systems. TNTP’s 
work contributed to the development of teacher evaluation systems and policies in many states 
and school districts. For the past five years, the organization has increasingly focused on helping 
school districts improve the professional development and support that they provide to teachers 
to ensure great teaching. Today, TNTP’s work focuses in three areas: rigorous academics, 
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talented people, and supportive academics. TNTP currently works with 6 states and more than 30 
school districts nationally in these areas.  Over time, its Fellows programs have become a smaller 
share of its work, and it increasingly focuses on supporting states and districts through consulting 
and implementation services. TNTP also conducts research and policy analysis to inform the 
broader field. Its reports, including the Widget Effect, the Irreplaceables, and The Mirage, have 
significantly influenced debate on education policy and led to federal, state, and district level 
policy changes.  

Since its founding, TNTP’s alternative certification programs have prepared early childhood 
teachers to work in public school settings. But the organization’s work has focused primarily on 
K-12 public schools and school districts. In 2012, however, TNTP staff began to identify early 
childhood as a crucial opportunity for improving children’s outcomes, particularly for 
disadvantaged children. In collaboration with its partners in Detroit, TNTP began early 
childhood content, training, and coaching supports to help early childhood educators improve 
quality across a range of school and community-based settings.  This approach is in contrast to 
the majority of TNTP’s work, which focuses on school districts and charter schools. While 
TNTP’s approach initially focused on improving quality of early childhood education in pre-k 
settings, recognition of the broader needs to improve quality for children ages birth-five led them 
to develop tools to work with center directors serving infants and toddlers, as well as pre-k.  

In 2015, TNTP partnered with the Nevada Department of Education to develop and implement 
the Early Childhood Leadership Series, designed to support childcare center directors to become 
more effective instructional leaders and improve their ability to develop, coach, and support 
teachers in their centers. The Early Childhood Leadership Series consists of six, full-day sessions 
designed to build center directors’ knowledge and skills in both leadership and coaching skills 
and effective early childhood language and literacy practices. It is informed by TNTP’s extensive 
experience providing coaching to teachers and school leaders, research on early literacy and 
language development, Nevada early learning standards, and Common Core standards for 
kindergarten. The Early Childhood Leadership Series elevates expectations for quality and 
learning in childcare settings by helping center directors understand what it means for children to 
be kindergarten ready and develop a vision of what quality early childhood teaching looks like 
that is informed by research. In then develops directors’ leadership and coaching skills to help 
them realize that vision by supporting, coaching, and developing their teachers. Starting in 
January 2016, TNTP implemented the Early Childhood Leadership Series with a cohort of 29 
center directors in Clark County, Nevada. Center Directors who participated in the cohort report 
exceptionally high levels of satisfaction with the training they received, and are implementing 
what they learned with teachers in their centers, and there was no attrition from the cohort during 
the series.  In October 2016, TNTP launched a second leadership series cohort of 30 leaders in 
Reno, Nevada. Both cohorts were carried out under a contract with the Nevada Department of 
Education that was funded by a grant from the W.K. Kellogg Foundation.  

CURRENT REQUEST:  TNTP is requesting funding to continue and expand its Early 
Childhood Series Leadership work in Clark County, Nevada, over three years, starting in 
November 2016. This work has three primary components:  
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• Third Early Childhood Leadership Cohort: As noted above, TNTP has delivered or is 
delivering the Early Childhood Leadership Series to two cohorts of center directors, one 
in Clark County, Nevada, and one in Reno. TNTP is requesting funds to support a third 
leadership cohort of up to 14 school and center leaders in Clark County Nevada that 
would begin the Early Childhood Leadership Series in February 2017.1    

• Development and implementation of an additional Early Childhood Leadership 
Series focused on Math: The existing Early Childhood Leadership Series focuses on 
building center directors knowledge and skills related to early childhood language and 
literacy practices. TNTP chose to start by focusing on language and literacy because of 
the importance of language and literacy skills for children’s school readiness and because 
there is a strong research base in the teaching practices that support young children’s 
language and literacy development. But research also shows that early math skills are 
highly predictive of children’s later school success, and both the Nevada Department of 
Education and the teachers who participated in the first cohort have expressed a strong 
desire for additional training focused on math. TNTP is requesting funding to develop a 
second Early Childhood Leadership Series focused on math and to deliver that training to 
both its cohort one and cohort three Early Childhood Leadership Series participants 
during the 2017-18 school year. Like the existing Early Childhood Leadership Series, the 
new leadership series would focus on building center directors’ skills in both leadership 
and coaching and effective early childhood math practices. It would be informed by 
Nevada Early Learning Standards, Common Core Kindergarten standards, and research 
on how young children math and the adult practices that best support that learning. It 
would be delivered through a series of six, one-day training sessions, and would include 
tools and resources to support center directors in using what they learned. As part of the 
Early Childhood Leadership Series focused on language and literacy, TNTP developed a 
Language and Literacy Observation Tool rubric that distills key early childhood teacher 
practices supporting children’s language and literacy development into a streamlined list 
of key behaviors, allows directors to easily assess where each teacher in the center is on a 
continuum of practice related to each behavior, and supports directors in setting 
expectations for teachers and providing clear, actionable feedback about how they can 
improve. To support the Math Early Childhood Leadership Series, TNTP would develop 
a similar Early Math Observation Tool rubric. This tool would be available for use by 
center directors participating in the leadership series, by the Nevada Department of 
Education in its future early childhood work, by TNTP for future work with early 
childhood educators in other contexts. Like other TNTP intellectual content, it would be 
licensed under a Creative Commons license for use by the broader field, for non-
commercial purposes and with appropriate attribution to TNTP.  

• Job-embedded coaching: TNTP believes that is has seen significant improvement in 
center directors’ skills, knowledge, and understanding of quality as a result of their 
participation in the Early Childhood Leadership Series, and our conversations with center 

1 TNTP has currently confirmed 5 early childhood centers and 3 elementary principals to participate in the cohort 
and has tentatively identified an 5 additional center and 1 additional elementary potential participants.  
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directors during the site visit surfaced ways in which center directors are using what they 
learned in their centers to improve quality of teaching and children’s early learning 
experiences. That said, while a series of six one-day training sessions provides much 
more robust, ongoing learning experience than most of the professional development 
available to early childhood educators, there is a limit to how much change training alone 
can drive. To amplify the impact of its Early Learning Professional Development Series, 
TNTP would like to provide up to 24 early childhood leaders from its two Clark County 
cohorts (cohort one and cohort three) with job-embedded coaching. In the 2017-18 and 
2018-19 school years, a TNTP coach would visit each participating center on a roughly 
weekly basis, join center directors in observing teachers in their classrooms, debrief what 
they are observing with center directors, and model or coach center directors to provide 
feedback to teachers. Coaches would also work with center directors to track progress 
toward goals and help with time management and scheduling to increase the time that 
they can devote to observing teachers and serving as instructional leaders in their centers. 
TNTP believes this approach will help center directors more fully implement what they 
are learning in the Early Childhood Leadership Series, leading to more rapid change in 
center and teacher practices and improved results for children. Because this coaching 
model is very intensive—more so than most other coaching efforts that the Stranahan 
Foundation has funded to date—TNTP can only support coaching for a limited number of 
centers. A subset of roughly 10 center directors from cohort one would receive coaching 
in the 2017-18 school year, and 8-14 center directors and elementary principals from 
cohort three would receive coaching in both the 2017-18 and 2018-19 school years.  

The cohort three Early Childhood Leadership Series and job-embedded coaching work included 
in this request is one component of a larger effort that TNTP has embarked on, in partnership 
with the Clark County Schools and Nevada Department of Education, to fundamentally change 
the trajectory of 3rd grade literacy outcomes (and, in doing so, ultimately drive change in high 
school graduation and life outcomes) for a cohort of approximately 100 children in three high-
poverty Clark County zip codes. Through its New Teacher Corps program, TNTP is already 
working with five elementary schools in these communities, recruiting and placing high-quality 
teachers in these schools (including teachers participating in a TNTP-run alternative certification 
program), providing intensive training for all new teachers in these schools, and coaching 
principals in these schools in practices to support recruitment, hiring, and retention of high-
quality teachers. In the 2016-17 school year, TNTP is also providing leadership 
training/coaching to a cohort of experienced teachers in these schools, to build their skills and 
capacity to support their principals as instructional leaders. By combining Early Childhood 
Leadership Series with these other efforts, TNTP seeks to ensure that more children in 
communities served by these schools have high-quality learning experiences from early 
childhood through third grade that enable them to read successfully by third grade and put them 
on track for success in school and life.  

TRACKING PROGRAM RESULTS: TNTP believes that the ultimate measure of the success 
of its work is improved learning outcomes for children who are taught by teachers it prepares or 
attend school in districts and states that it works with. As such, it is deeply committed to 
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collecting and analyzing data on the impact of its work, and as noted above, its Teaching Fellows 
program is one of the few teacher preparation programs of any kind that tracks data on its 
graduates’ student learning outcomes and has evidence that its graduates improve student 
learning.  

This orientation presents a challenge for TNTP’s early childhood work, however, because the 
kinds of state-wide, standardized assessments that it often uses to measure the impact of its K-12 
work do not exist in early childhood settings. Moreover, because its work in Nevada involves 
programs working with a variety of funding streams and regulatory auspices, there is no 
common, independent child assessment or quality metric currently in use across the programs it 
works with. Given these challenges, TNTP is proposing to measure its impact in the following 
ways:  

• Changes in Center Director Practice: For center directors that participate in job-
embedded coaching, TNTP will assess changes in Center Directors’ practice using 
TNTP’s Coach Evidence Guide, which rates leaders’ skill levels (e.g. novice, proficient) 
on a set of specific behaviors that TNTP has identified as crucial to effective coaching 
(e.g. ability to accurately assess teacher performance, ability to lead). These observations 
will enable TNTP to track the extent to which center directors are implementing their 
vision of excellence, as well as the development of center directors’ observation and 
coaching skills to work with teachers.   

• Changes in teachers’ practice: As part of their participation in both the Early Childhood 
Leadership Series and job-embedded coaching, center directors will observe teachers in 
their centers using the Early Childhood Language and Literacy Observation Tool and, 
once developed, the Early Childhood Math Observation Tool. In year 2 and 3, center 
directors receiving job-embedded coaching will share data from their observations of 
teacher practice with TNTP, and TNTP will use this information to track impact of this 
project on teacher practice. Because a part of the Leadership Series training involves 
“norming” center directors on expectations and use of these tools, and coaches will work 
with center directors to help them implement and use the tools with fidelity, TNTP 
believes that data collected by center directors using these tools should provide a 
meaningful indicator of changes in teachers’ practice as a result of this work.  In year 1 of 
the project, while directors are still learning to use the tools and are not receiving job-
embedded coaching, TNTP’s Effectiveness Coach, who delivers the Leadership Series 
training, will observe each classroom in cohort 3-participating centers at the beginning 
and end of the year, and use this data to track impact on changes in teacher practice. 

• Center Director and Teacher Perceptions: TNTP will survey center directors, teachers, 
parents, and coaches to measure the results of this program. Teachers and leaders in 
centers that complete the Leadership Series will complete a self-assessment survey at the 
beginning and end of the Leadership Series. This data will help TNTP customize training 
and support during the Leadership Series to the needs of participating centers. At the end 
of the series, TNTP will also use this data to identify center directors’ and teachers’ 
progress in skills taught by the series. TNTP will also survey teachers, leaders, parents, 
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and coaches at the middle and end of each year about their perceptions of changes in 
teacher and leader practice.  

• Student Outcomes: If possible, TNTP intends to collect information on Nevada 
Kindergarten Entry Assessment results for children who attended early childhood centers 
participating in this project. To assess the impact of center participation in the leadership 
series on children’s kindergarten readiness, TNTP plans to compare kindergarten entry 
results for children who attended participating centers and enroll in one of the five partner 
elementary schools to a comparison group of children from two groups: 1) children 
enrolled in kindergarten in the five partner elementary schools who did not attend 
childcare in a participating center or pre-k program, 2) children enrolled in kindergarten 
in other elementary schools in the same areas. While this is TNTP’s goal, Committee 
members and trustees should be aware of some potential issues that may impact the 
feasibility of collecting and using this data to understand program impact. First, TNTP’s 
ability to collect this data is contingent on the State of Nevada adopting and 
implementing a Kindergarten Entry Assessment. Both state officials and TNTP currently 
anticipate statewide implementation of the Kindergarten Entry Assessment at the 
beginning of the 2017-18 school, but because this is beyond TNTP’s control, it is a 
potential risk. Assuming the KEA is implemented, TNTP does not anticipate difficulty in 
accessing KEA data for children who attended participating centers. In its other work in 
Nevada, it receives student achievement data directly from the state, and anticipates it 
will be able to do the same for the KEA data. The Nevada Department of Education has 
funded TNTP’s early childhood work in Clark County to date (using funding it received 
from the W.K. Kellogg Foundation) and TNTP staff have good relationships with key 
state officials. TNTP also has data-sharing agreements with the schools in which it 
works. Second, due to high mobility rates for low-income children, it is possible that the 
sample of children who attend participating centers for two years prior to entry into a 
Nevada kindergarten program will be too small to report meaningful information. Finally, 
Kindergarten Entry Assessment will capture only a portion of TNTP’s work in a center, 
because TNTP’s work with directors addresses the entire center, including classrooms 
serving younger children who will not have entered kindergarten by the time data is 
collected. Given all of these factors, we believe that it is admirable that TNTP seeks to 
measure its impact on student outcomes, but do not necessarily expect that this data will 
be able to provide us with meaningful information about the impact of its work during the 
timeline of the proposed grant.  

Given the limitations of all of the measures that TNTP has identified to measure impact, staff 
believe that it will also be important for TNTP to report more qualitatively on the kinds of 
changes it is seeing in coach and teacher practice, including:  

• The extent to which center directors have developed visions for excellence for early 
childhood math and literacy instruction, the content of those visions, the extent to which 
TNTP sees evidence that center directors are making progress in implementing changes 
to advance their visions, and concrete examples of those changes 
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• The extent to which center directors are demonstrating proficiency in assessing early 
childhood teachers’ classroom practice using the Early Language and Literacy and Early 
Math Observation Tool rubrics 

• Examples of ways in which coaches have observed center directors demonstrating growth 
in effectively using more advanced coaching skills  

We are aware such qualitative and anecdotal measures have significant limitations as indicators 
of investment impact, and there is a risk that they offer skewed or biased pictures of grantee 
performance without the complement of objective, quantitative measures.   

That said, we know that TNTP is deeply committed to assessing the impact of its work and using 
data and information to candidly identify project strengths and weaknesses and inform ongoing 
improvement. TNTP has an in-house research team that will be collecting and analyzing both 
qualitative and quantitative data over the course of this project to inform both TNTP’s 
assessment of the impacts of this project and its work going forward. Key research questions 
include:  

• What is the relationship between the amount and quality of feedback teachers get from 
their supervisors and teacher performance in the classroom? 

• What is the relationship between the content of the leadership series and the professional 
development that center directors provide to their staffs?  

• What conditions in a center make it more or less likely that the director will be able to 
implement best practices learned in the leadership series?  

• To what extent do results for centers whose leaders receive sustained, job-embedded 
professional development over multiple years (e.g. those in cohort 3) differ from those 
whose directors received “lighter touch” PD and learning experiences (e.g. the full cohort 
1 sample)?  

• Does a strong focus and training on oral language and text complexity lead to improved 
teacher performance?  

Ultimately, TNTP hopes that it will be able to translate its learning about these research 
questions from this work into information and lessons that it can both incorporate into future 
work and share out with the broader field to inform practice beyond TNTP.  

If the Committee and Trustees choose to fund TNTP, staff will work closely with TNTP staff to 
define a set of reporting metrics and questions that both we and TNTP feel will give us the 
clearest possible understanding of the impact of TNTP’s work, including both what is working 
and what is not. We believe that it is possible to devise a set of measures that will inform our 
assessment of this grant, be useful to TNTP staff in informing ongoing continuous improvement 
of this work, and help TNTP demonstrate the value of this work to the Nevada Department of 
Education and to other funders and stakeholders.  But Committee members and Trustees should 
be aware that the type of standardized teacher practice (e.g. CLASS) and child outcomes 
measures we use to track progress in many other grants will likely not be available for this 
grantee.  
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SUSTAINABILITY:  TNTP has strong sustainability plans for some components of the work, 
but lacks a set sustainability plan for others. The development of the Math Early Childhood 
Leadership Series is a one-time investment in creating a tool that, once developed, both TNTP 
and others can use to deliver high-quality training to early childhood center directors, as well as 
an observational tool that early childhood leaders, coaches, and educators in a range of settings 
can use to identify, observe, and increase use of specific teaching practices that research shows 
are consistent with improved math learning outcomes for young children. TNTP will also be able 
to use these tools as it seeks to expand its early childhood work in other states and districts, and 
the availability of training and tools in both math and language/literacy may enhance the appeal 
of its work to potential partners.  

TNTP and the Nevada Department of Education are also developing plans to use Nevada state 
funding for childcare quality improvement to continue offering the Early Childhood Leadership 
Series trainings to additional leader cohorts in the future. Although the details of these plans will 
not be finalized until July 2017, the Nevada Department of Education is interested in working 
with TNTP to train individuals and organizations who are currently delivering coaching, training 
and other childcare quality improvement activities in Nevada to deliver the Early Childhood 
Leadership Series trainings, and to repurpose quality improvement funds currently used for other 
activities to support the costs for these individuals and organizations to deliver the Early 
Childhood Leadership Series in the future. TNTP has previously worked in a similar way with 
school districts to “hand off” implementation of initiatives it has developed and piloted to district 
staff, and has experience in this sort of translation. The Nevada Department of Education staff 
who oversee this work appear very committed to it and have already identified savings 
opportunities in the existing use of CCDBG quality improvement funds that can be used to fund 
this work. As such, staff and Committee members who participated in the site visit feel relatively 
confident in TNTP’s plans for the sustainability of this portion of the work.  

The most expensive piece of the work, and therefore also the most challenging to sustain, is the 
job-embedded coaching component. TNTP is currently operating under a hypothesis that 
providing one or two years of job-embedded coaching support to center directors will be 
sufficient to build their skills and drive improvements in the culture and capacity of their centers 
such that they will no longer need ongoing coaching following completion of this work. This 
hypothesis must be tested through the project, however, and may not prove to be accurate. 
Moreover, the job-embedded coaching model that TNTP proposes would invest very significant 
resources to improve capacity and practice in a relatively small number of centers and directors. 
Scaling this model to reach more centers and children, at the level needed to drive meaningful 
improvement in the quality of early learning opportunities for children across Clark County or 
the state of Nevada, or to replicate the approach in other locations, would require significant, 
continued investment of either public or philanthropic funding.  

TNTP has identified three potential models for building capacity to sustain and/or scale job-
embedded coaching using staff that are already working in Nevada’s quality rating and 
improvement system or in Clark County schools and centers. Child care centers that participate 
in Nevada’s quality rating and improvement (QRIS) system for early care and education, for 
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example, receive 12-16 hours a month of coaching, but this coaching focuses primarily on 
compliance and classroom environments. Training state-funded QRIS coaches in Leadership 
Series content and refocusing their role to prioritize instruction, language, literacy, and math, is 
one potential option to scale and sustain this work, but would require an affirmative decision by 
the state to shift QRIS coaches’ role in this way. Alternatively, TNTP could train current Clark 
County teachers or particularly strong Leadership Series alumni to become coaches. Through 
another initiative, TNTP is training experienced teachers in the five partner elementary schools 
to become instructional leaders in their schools. Some of these teachers have experience in early 
childhood classrooms and could potentially be good coaches for early childhood leaders and 
center directors. Because these individuals are already working in Clark County schools and 
centers, allocating a portion of their time to provide job-embedded coaching could provide a 
lower-cost strategy for scaling and sustaining the job-embedded coaching work, but would still 
require ongoing funding to support the cost of their time. If the Committee and Trustees choose 
to approve a grant to TNTP, TNTP staff will need to work over the coming year to further refine 
or identify additional sustainability options for this work.  

Staff does not necessarily believe that TNTP needs to articulate a strategy to make the job-
embedded component of its proposal, as implemented in this grant, sustainable or scalable with 
public funding in the future. But it does need to articulate a clear theory of change for how the 
Stranahan Foundation’s one-time investment in providing intensive coaching to this population 
of leaders will translate into broader, sustained impact for the field. It is possible that this project 
can function as an R&D investment that can inform TNTP’s development of other models that 
can be more sustainable at a lower cost in the future. Another possibility is that early childhood 
work informed by this project will become integrated into TNTP’s broader work with districts. 
TNTP staff are particularly excited about the potential that improvements in childcare center 
quality, through the Leadership Series Training and Coaching, when combined with the intensive 
work that TNTP is doing in Clark County elementary schools, can enable children to benefit 
from high-quality teaching across the 0-8 continuum, producing better long-term results. If this 
work proves to be successful in Clark County, this may lead to opportunities for TNTP to 
integrate early childhood components into more of the school turnaround and teacher quality 
work it does in other districts. In those cases, TNTP would need to work with each district 
individually to determine a delivery strategy that would be sustainable within the district’s own 
context, resources, and staffing. 

STAFF OBSERVATIONS:  TNTP is a very well-regarded organization with a track record of 
driving meaningful improvements in teacher preparation, leadership, human capital practices, 
and public policies, which lead to improved learning outcomes for children. The TNTP staff that 
we have encountered throughout this project are also very impressive.  

Following discussions with TNTP staff, the visit to child care centers in Las Vegas that TNTP is 
working with, and thorough review of TNTP’s model and tools, staff are also very impressed 
with TNTP’s approach. We are particularly impressed with the way TNTP’s training combines 
both support for center directors in leadership development and coaching and rich, research-
based training in early childhood content and practice; and with how TNTP’s training and tools 
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break down complex practices into clear, actionable steps that center directors can take or give 
teachers feedback to implement. Across our portfolio we are seeing increasing convergence 
around the view of center leaders as crucial levers for improving quality of teaching in early 
childhood settings and for creating sustainable approaches to providing ongoing coaching 
support to early childhood teachers. This same thinking is reflected in TNTP’s approach and 
focus on early childhood leaders. The responses from center directors who participated in the 
first cohort, and the enthusiasm and support from the Nevada Department of Education staff who 
oversee this work, were also impressive.  

Initially, staff had some concerns that TNTP, as a K-12-focused organization, lacked sufficient 
understanding of early childhood development or of the early childhood field to do this work in a 
developmentally appropriate way that would be well-received by the early childhood field. After 
talking with TNTP staff, reviewing their training and tools, and talking with center directors, we 
no longer have those concerns, however. TNTP’s focus in this work is on improving academic 
and instructional content of early childhood programs, with a view towards putting children on 
track to meet Common Core standards for kindergarten by the end of their kindergarten year. 
And its initial forays into this space have focused on language and literacy because that is the 
work that the Nevada Department of Education funded it to do. But TNTP staff are very much 
aware that high-quality early childhood education cannot focus exclusively on academics but 
must support age-appropriate learning and development opportunities for the whole child across 
all developmental domains. Social-emotional skills and development are integrated into many 
components of TNTP’s early language and literacy Leadership Series and Observation Tool (for 
example, its indicators for building oral language skills include children’s development of skills 
to have conversations with peers, and its guidance around selecting complex texts includes 
attention to whether characters grow and change emotionally over the course of the text). 
Moreover, after focusing on academics for most of its history, TNTP as an organization is 
currently going through a rethinking of its work that includes an increased emphasis on how 
teachers and schools support development of children’s grit, social-emotional, and other non-
academic skills needed for long-term life success. TNTP has also consulted with early childhood 
experts and extensively reviewed appropriate child development and early literacy research in 
developing its early language and literacy trainings and tools, and plans to do the same as it 
develops its math training and tools. In reviewing TNTP’s language and literacy observation tool 
and other training materials, staff had no concerns about these tools on child development or 
developmental appropriateness grounds. Indeed, we found them quite admirable in the simplicity 
and clarity with which they presented the content and the how they encourage attention to 
characteristics of quality early language and literacy teaching that are important and highly 
actionable but often overlooked in other early childhood programs or quality initiatives.  

That said, staff have concerns with this proposal in three related areas: cost, sustainability, and 
approaches to measuring and tracking outcomes.  

Cost: This is an expensive project, with a $1.2 million price tag (just over $1 million of which is 
requested in Stranahan Foundation funds) over three years. While the costs for the development 
of the Math Early Childhood Leadership Development Series ($49,272) and delivery of the 
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series to cohort one and cohort two teachers in year two of the project ($80,510, or about $3,500 
per participant) seem relatively reasonable, the costs for delivery of the Early Childhood 
Leadership Series to cohort three are much higher ($106,310, or nearly $8,200 per participant), 
and the costs of job-embedded coaching are very high: nearly $17,000 per center director or 
elementary school principal receiving coaching in year two and $29,500 in year three. In 
considering these costs, Committee members and trustees should be aware that the level of 
coaching that TNTP seeks to provide is much more intensive than what is offered by many other 
coaching initiatives that the Stranahan Foundation funds: TNTP anticipates that coaches will 
visit each participating center or elementary school once a week, for several hours, and will 
engage in observations of teachers alongside the center director or principal, as well as providing 
coaching to her. This is one reason that the project is more expensive. In addition, given that the 
model is designed to work with coaches as a lever for ultimately driving changes in teacher 
practice, and that teachers, as well as coaches, will benefit from the observations and coaching 
provided by TNTP coaches, looking at the cost per center director may not be an appropriate 
metric, at least when comparing this approach to other models the Foundation funds that provide 
coaching directly to teachers. If we assume, conservatively, that the typical director supervises a 
center with 8 teachers, and the typical principal supervises 2 pre-k classrooms, the cost per early 
childhood educator impacted would fall to less than $2,500 in year two and around $3,850 in 
year 3, which is closer to the cost range of other programs that the Stranahan Foundation funds. 
Even taking these factors into account, TNTP’s model remains quite high-cost, particularly in 
year three when no more than 14 center directors and principals will receive coaching.  

Sustainability: The high cost of the job-embedded coaching model contributes to concerns about 
its sustainability. As noted above, TNTP has not developed a clear sustainability plan to continue 
or scale job-embedded coaching after the end of the proposed grant period. Given the costs of the 
model, it may be difficult to fund with public or philanthropic sources if TNTP cannot identify 
significant cost savings for subsequent cohorts. Staff would like to see a more clearly developed 
plan from TNTP to sustain or scale the work after completion of the current grant.  

Measuring Outcomes: As noted above, there are relatively few common, objective measures of 
impact on teacher practice or child outcomes by which to measure the impact of the project. 
While staff are confident that we will be able to work with TNTP to identify measurement 
strategies that will allow us to understand whether the program is having its desired impact, we 
are also cognizant that we have faced challenges in the past with measuring or understanding 
impact when other grantees did not have clearly identified, common, objective measures of 
impact on teacher practice or student outcomes.  

Despite these reservations, staff views this as a potentially high-risk, high-reward project if 
TNTP is able to use its work in Nevada during the proposed grant period to develop a more 
sustainable model that it is able to utilize in other contexts going forward. There is a clear need 
for increased capacity and additional models to develop capacity for job-embedded coaching 
within early childhood centers. Over the past six years, the Stranahan Foundation, and other 
public and private funders, have invested significant resources in providing third-party coaching 
to improve the practice of teachers in early childhood settings. While some of these initiatives 
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have produced strong positive results (and others have not), experience in the field over the past 
several years suggests that a more sustainable and effective long-term strategy for developing 
and supporting early childhood teachers is building capacity of leaders within early childhood 
centers, schools, and programs to support and develop their own staff. Several other grantees in 
the Stranahan Foundation’s portfolio, including New Teacher Center and Ounce of Prevention’s 
Lead Learn Excel project, seek to build internal capacity in early childhood programs and 
schools to provide coaching and job-embedded professional development to staff. But there is a 
limit to the number of providers that each of these organizations can work with, and replicating 
this strategy across the field will require cultivation of a larger range of models that can work in 
different early childhood context.  

Given the quality of TNTP’s model and its track record of building and replicating successful 
training and coaching models in the K-12 space, staff believe that TNTP has potential to 
contribute to growing capacity in the field. But to realize this potential, we would like to see 
TNTP more fully develop its thinking around long-term plans to sustain and scale its approach. 
Staff have had several conversations with TNTP staff about this issue and believe they also 
recognize that the project, as proposed, is not sustainable or scalable long-term, and that they 
share our desire to develop a long-term sustainable approach to this work. Staff believe that 
funding TNTP’s request will both give them time to develop this strategy and generate lessons 
and data that will help to inform that strategy.  

Staff considered the possibility of recommending that the Committee and Trustees consider 
funding the first year of TNTP’s proposal, with the understanding that TNTP would be able to 
submit a proposal for a second and third year of funding, contingent on demonstrated success 
implementing its proposed work in year one. In conversations with TNTP staff, however, we 
learned that funding only a single year initially would undermine their ability to recruit programs 
to participate in the 3-year project, as well as make it difficult for them to hire a qualified, Las 
Vegas-based coach to lead the job-embedded coaching in Years 2 and 3. Given this, we are not 
recommending that the Committee and Trustees approve a single year of funding, but this is an 
option that remains available to the board.  

As with all multi-year grants, if the Committee and Trustees choose to approve TNTP’s 3-year 
grant request, we will pay the money to TNTP in three one-year installments, with payment of 
each installment contingent on TNTP’s success in implementing the work and achieving grant 
milestones in the previous year. These milestones would include submission of an updated and 
complete research agenda to the foundation in TNTP’s year  one interim report, and submission 
of an updated sustainability plan in its year 1 final and year 2 final reports. Given the 
conversations that we had with TNTP and the Nevada Department of Education, we believe that 
TNTP will have a much clearer picture of its potential sustainability plans in Nevada by summer 
of 2017.  
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Project Budget Form Year 1 Project Budget
Stranahan Foundation – Early Childhood 

Grant Applicant & Project Name:  
1 2 3

Total Budget for 
Full Grant Year 
(fill in dates below)

Projected Use of 
Stranahan 
Foundation Grant 
Funds

For Each Income 
Source, Indicate 
Whether Committed 
or Pending

From: November 1, 2016

To: September 30, 2017

Projected Income:
Stranahan Foundation Grant Request  $               155,583  $               155,583 pending
Other Corporate & Foundation Grants (please list sources):

W.K. Kellogg Foundation (subgrantee through Nevada 
Department of Education)

 see Fees for Service, 
below 

committed

Individual Contributions
Public Funding (please list sources):

Fees for Service (please list sources - i.e. individual; 
childcare center; school district; charter school or other-
please specify)

Nevada Department of Education (funded by W.K. 
Kellogg Foundation, listed above under Foundation 
Grants)

 $                 82,066 committed

 
Other - Please add lines below to indicate additional 
income sources (for this program) not specified above:

     Total Revenue  $               237,649  $               155,583 
Projected Expenses:
Salary & Wages  $             138,406  $                 95,057 
Payroll Taxes  $               10,234  $                   6,790 
Benefits  $               23,145  $                 15,355 
Travel  $               48,634  $                 28,764 
Consulting Fees  $                       -    $                          -   
Materials/Supplies  $                 2,620  $                      282 
Printing/Publications  $                       -    $                          -   
Evaluation  $                       -    $                          -   
Other (please add lines to specify additional expense line 
items)

 $               14,611  $                   9,335 

Indirect costs (9%)

     Total Expenses  $               237,649  $               155,583 

TNTP: Early Childhood Leadership Development in Nevada 
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Salary & Wages Stranahan
Title % FTE Responsibilities %
Partner 20% The role of the Partner is to drive the 

strategy of the project, develop staff, 
manage the budget, coordinate across local 
workstreams (i.e.: ECE, Teacher Recruitment 
and PLUS) and ensure high-quality 
implementation of the program; the Partner 
assumes primary responsibility for successful 
delivery of commitments described in this 
proposal. The scope of the Partner's work 
requires minimal travel to Las Vegas for 
client management purposes, which is why 
this position is built into the travel budget. 

100%

Project Director 25% The role of the Project Director is to design 
and execute the program based on the 
strategy articulated, be the main point of 
contact with all clients, lead the 
implementation of the program, including 
the design of new content, and manage and 
develop staff. The Project Director will 
support the facilitation of some of the 
literacy trainings and is built into the travel 
budget.

74%

Effectiveness Coach 10% The Effectiveness Coach will co-facilitate 
Literacy training for cohort 3, spending 20 
hours/month for 6 months. The 
Effectiveness Coach is based in Las Vegas 
and is not included in the travel budget.

100%

Site Manager - Training 55% The Site Manager for Training supports the 
design of training content and serves as lead 
facilitator of the instructional leadership and 
literacy training. The Site Manager will also 
play a role in supporting client management. 
The Site Manager will lead facilitation of the 
literacy trainings in Year 1 and is included in 
the travel budget. 

28%

Site Manager - Course Development 3% The Site Manager - Course Development will 
build a professional development training 
course that focuses on the most important 
early childhood math content, which ECE 
leaders will participate in and then turnkey 
to their own staff. This scope of the Site 
Manager's work does not require him or her 
to travel to Las Vegas and they are not built 
into the travel budget. 

100%

Year 1 Narrative
Dec 1, 2016 - Sept 30, 2017
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Year 1 Narrative
Dec 1, 2016 - Sept 30, 2017

Payroll Taxes The Payroll Taxes section includes 
estimated payroll tax costs.  We estimate 
tax expenses to be 13% of a full-time 
employee's compensation.  The division 
between benefits funded by Stranahan 
and other funding sources is 
proportional to the salaried staff costs 
funded by each source.

Benefits The Benefits section includes benefits 
and staff support costs.  We estimate 
benefits to be 24.9% of a full-time 
employee's compensation.  Staff support 
and development costs are associated 
with supporting the development of 
talent sourced to the project, i.e., 
computer/phone, professional 
development, home office supplies. The 
division between benefits funded by 
Stranahan and other funding sources is 
proportional to the salaried staff costs 
funded by each source.

Travel This budget line includes funds from 
Stranahan to cover six monthly trips for 
two coaches, who will be onsite to 
conduct a leadership series focused on 
building capacity of leaders to develop 
teachers and deepen their literacy skills; 
it also includes funds from Stranahan to 
allow one visit by centrally-based senior 
staff to provide program oversight and 
professional development to staff and to 
meet with site personnel. Funding from 
other sources is covering monthly travel 
to Reno from October through March for 
two coaches who will be delivering 
trainings in the NV Leadership Series. 

Consulting Fees n/a
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Year 1 Narrative
Dec 1, 2016 - Sept 30, 2017

Materials/Suppl
ies

General office supplies to support 
content development and program 
administration. Stranahan funds will 
cover approximately 11% of this budget 
line, or $282.

Printing/Publica
tions

n/a

Evaluation n/a
Other
Indirect costs 
(9%)

This budget line contains indirect costs 
(IDC) associated with the project. TNTP 
has an approved IDC rate from the U.S. 
Education Department of 19.3%; 
however, this proposal contains a lower 
rate of 9%, which has been applied to all 
allowable expenses from all funding 
sources.
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Project Budget Form
Stranahan Foundation – Early Childhood Project Budget Year 2
Grant Applicant & Project Name:  TNTP: Early Childhood Leadership Development in Nevada 

1 2 3
Total Budget for 
Full Grant Year 
(fill in dates below)

Projected Use of 
Stranahan 
Foundation Grant 
Funds

For Each Income 
Source, Indicate 
Whether Committed 
or Pending

If Pending 
Indicate 
Decision 
Date

From: October 1, 2017
To: September 30, 2018

Projected Income:
Stranahan Foundation Grant Request  $               469,789  $               469,789 pending
Other Corporate & Foundation Grants (please list sources):

W.K. Kellogg Foundation (subgrantee through Nevada 
Department of Education)

 see Fees for Service, 
below 

committed

Individual Contributions
Public Funding (please list sources):

Fees for Service (please list sources - i.e. individual; 
childcare center; school district; charter school or other-
please specify)

Nevada Department of Education (funded by W.K. 
Kellogg Foundation, listed above under Foundation 
Grants)

 $               140,036 committed

 
Other - Please add lines below to indicate additional 
income sources (for this program) not specified above:

     Total Revenue  $               609,825  $               469,789 
Projected Expenses:
Salary & Wages  $             413,082  $             318,566 
Payroll Taxes  $               31,097  $               22,203 
Benefits  $               70,327  $               50,213 
Travel  $               52,961  $               48,011 
Consulting Fees  $                       -    $                       -   
Materials/Supplies  $                 2,609  $                 2,609 
Printing/Publications  $                       -    $                       -   
Evaluation  $                       -    $                       -   
Other (please add lines to specify additional expense line 
items)

 $               39,750  $               28,187 

Indirect costs (9%)

     Total Expenses  $               609,826  $               469,789 
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Salary & 
Wages

Stranahan  

Title % FTE Responsibilities %
Partner 20% The role of the Partner is to drive the 

strategy of the project, develop staff, 
manage the budget, be the main point of 
contact with senior clients and ensure high-
quality implementation of the program; 
the Partner assumes primary responsibility 
for successful delivery of commitments 
described in this proposal. The scope of 
the Partner's work requires minimal travel 
to Las Vegas for client management 
purposes, which is why this position is built 
into the travel budget.  

100%

Project Director 25% The role of the Project Director is to design 
and execute the program based on the 
strategy articulated, be the main point of 
contact with all clients, lead the 
implementation of the program, including 
the design of new content, and manage 
and develop staff. The Project Director will 
support the facilitation of some of the 
literacy and math trainings and is built into 
the travel budget.

80%

Effectiveness Coach 10% The Effectiveness Coach will co-facilitate 
training for cohort 3 and cohort 1: 20 
hours/month for 6 months. The 
Effectiveness Coach is based in Las Vegas 
and is not included in the travel budget.

100%

Site Manager - Training 25% The Site Manager for Training supports the 
design of training content and serves as 
lead facilitator of the instructional 
leadership and math training. The SM will 
also play a role in supporting client 
management. The Site Manager will lead 
facilitation of the literacy and math 
trainings in Year 2 and is included in the 
travel budget. 

100%

Year 2 Narrative
Oct 1, 2017 - Sept 30, 2018
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Year 2 Narrative
Oct 1, 2017 - Sept 30, 2018

Leadership Coach 100% The Leadership Coach will provide job-
embedded coaching to support leaders in 
implementing the best practices they learn 
in training to ensure school leaders can be 
effective agents in developing their 
teachers’ mindsets and skill sets to work 
toward a clear, common definition of 
excellent teaching that prepares young 
learners for kindergarten readiness. The 
Leadership Coach position will be based in 
Las Vegas and is not included in the travel 
budget.

100%

Leadership Coach 50% The Leadership Coach will provide job-
embedded coaching to support leaders in 
implementing the best practices they learn 
in training to ensure school leaders can be 
effective agents in developing their 
teachers’ mindsets and skill sets to work 
toward a clear, common definition of 
excellent teaching that prepares young 
learners for kindergarten readiness. Note 
that this second Leadership Coach is 
necessary to provide capacity to support 
leaders from two cohorts concurrently. 
This Leadership Coach is funded by a 
separate source and is not included in this 
budget. This staff member is also based on 
Las Vegas and is not included in the travel 
budget.

0%

Payroll Taxes

Benefits The Benefits section includes benefits and staff support costs.  We estimate benefits to be 24.9% 
of a full-time employee's compensation.  Staff support and development costs are associated 
with supporting the development of talent sourced to the project, i.e., computer/phone, 
professional development, home office supplies. The division between benefits funded by 
Stranahan and other funding sources is proportional to the salaried staff costs funded by each 
source.

The Payroll Taxes section includes estimated payroll tax costs.  We estimate tax expenses to be 
13% of a full-time employee's compensation.  The division between benefits funded by Stranahan 
and other funding sources is proportional to the salaried staff costs funded by each source.
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Year 2 Narrative
Oct 1, 2017 - Sept 30, 2018

Travel

Consulting 
Fees
Materials/Su
pplies
Printing/Pub
lications
Evaluation
Other
Indirect 
costs (9%)

n/a

This budget line contains indirect costs (IDC) associated with the project. TNTP has an approved 
IDC rate from the U.S. Education Department of 19.3%; however, this proposal contains a lower 
rate of 9%, which has been applied to all allowable expenses from all funding sources.

This budget line includes funds from Stranahan to cover six monthly trips for two coaches, who 
will be onsite to conduct a leadership series focused on building capacity of leaders to develop 
teachers and deepen their literacy skills; it also includes funds from Stranahan to allow two visits 
by centrally-based senior staff to provide program oversight and professional development to 
staff and to meet with site personnel. Funding from other sources is covering three additional 
trips for program oversight and onsite meetings.

n/a

General office supplies to support content development and program administration. Stranahan 
funds will cover 100% of this budget line, or $2,609.
n/a

Page 20 of 63



Project Budget Form
Stranahan Foundation – Early Childhood Project Budget 

Year 3
Grant Applicant & Project Name:  

1 2 3
Total Budget for 
Full Grant Year 
(fill in dates 
below)

Projected Use of 
Stranahan 
Foundation 
Grant Funds

For Each Income 
Source, Indicate 
Whether 
Committed or 
Pending

If Pending 
Indicate 
Decision 
Date

From: October 1, 2018
To: September 30, 

2019

Projected Income:
Stranahan Foundation Grant Request  $               383,531  $               383,531 pending
Other Corporate & Foundation Grants (please list 
sources):

Individual Contributions
Public Funding (please list sources):

Fees for Service (please list sources - i.e. 
individual; childcare center; school district; 
charter school or other-please specify)

 
Other - Please add lines below to indicate 
additional income sources (for this program) not 
specified above:

     Total Revenue  $               383,531  $               383,531 
Projected Expenses:
Salary & Wages  $               286,823  $               286,823 
Payroll Taxes  $                 19,591  $                 19,591 
Benefits  $                 44,306  $                 44,306 
Travel  $                    9,518  $                    9,518 
Consulting Fees  $                          -    $                          -   
Materials/Supplies  $                       282  $                       282 
Printing/Publications  $                          -    $                          -   
Evaluation  $                          -    $                          -   
Other (please add lines to specify additional 
expense line items)

 $                 23,012  $                 23,012 

Indirect costs (9%)

     Total Expenses  $               383,531  $               383,531 

TNTP: Early Childhood Leadership Development in Nevada 
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Salary & 
Wages

Stranaha
n  

Title % FTE Responsibilities %
Partner 20% The role of the Partner is to drive the strategy 

of the project, develop staff, manage the 
budget, be the main point of contact with 
senior clients and ensure high-quality 
implementation of the program; the Partner 
assumes primary responsibility for successful 
delivery of commitments described in this 
proposal. The scope of the Partner's work 
requires minimal travel to Las Vegas for client 
management purposes (with a focus on 
sustainability), which is why this position is 
built into the travel budget. 

100%

Project Director 20% The role of the Project Director is to design and 
execute the program based on the strategy 
articulated, be the main point of contact with 
all clients, lead the implementation of the 
program, including the design of new content, 
and manage and develop staff. The scope of 
the Project Director's role requires minimal 
travel to Las Vegas for client management 
purposes (with a focus on sustainability), which 
is why this position is built into the travel 
budget.  

100%

Site Manager - Training 5% The Site Manager will play a role in supporting 
client management. Because there are no 
planned trainings this year, the Site Manager 
will not travel to Las Vegas and is not built into 
the budget.

100%

Oct 1, 2018 - Sept 30, 2019
Year 3 Narrative
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Oct 1, 2018 - Sept 30, 2019
Year 3 Narrative

Leadership Coach 100% The Leadership Coach will provide job-
embedded coaching to support leaders in 
implementing the best practices they learn in 
training to ensure school leaders can be 
effective agents in developing their teachers’ 
mindsets and skill sets to work toward a clear, 
common definition of excellent teaching that 
prepares young learners for kindergarten 
readiness. The Leadership Coach position will 
be based in Las Vegas and is not included in the 
travel budget.

100%

Payroll Taxes

Benefits

Travel

Consulting 
Fees
Materials/Sup
plies
Printing/Publi
cations
Evaluation
Other
Indirect costs 
(9%)

The Benefits section includes benefits and staff support costs.  We estimate benefits to be 24.9% of 
a full-time employee's compensation.  Staff support and development costs are associated with 
supporting the development of talent sourced to the project, i.e., computer/phone, professional 
development, home office supplies. The division between benefits funded by Stranahan and other 
funding sources is proportional to the salaried staff costs funded by each source.

The Payroll Taxes section includes estimated payroll tax costs.  We estimate tax expenses to be 13% 
of a full-time employee's compensation.  The division between benefits funded by Stranahan and 
other funding sources is proportional to the salaried staff costs funded by each source.

This budget line contains indirect costs (IDC) associated with the project. TNTP has an approved IDC 
rate from the U.S. Education Department of 19.3%; however, this proposal contains a lower rate of 
9%, which has been applied to all allowable expenses from all funding sources.

n/a

General office supplies to support program administration. Stranahan funds will cover 100% of this 
budget line, or $282.
n/a

This budget line includes funds from Stranahan to cover three visits by coaching staff to provide 
training to Nevada program staff transitioning  ownership of the program.

n/a
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FY17 49,272$                    106,310$                             -$                              -$                                       155,583$        
FY18 -$                          -$                                      80,510$                       389,279$                              469,789$        
FY19 -$                          -$                                      -$                              383,531$                              383,531$        

TOTAL 49,272$                    106,310$                             80,510$                       772,811$                              1,008,903$    

Development of 
Math tool

Leadership Series 
training for Cohort 3

Math trainings for 
Cohorts 1 and 3

Job-embedded coaching 
for Cohorts 1 and 3 TOTAL
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Timeline Overview of Activities 

Year 1 (October 2016 – September 2017)  

October 2016 – March 2017 Facilitate trainings for Leadership Series Cohort 2 in Reno (Literacy-focus) 

 Full day training of leaders once a month for six months. This is already 

scheduled and does not fall under the Stranahan Foundation project 

proposal.  

November 2016 Launch project Phase 2, funded by the Stranahan Foundation.  

Begin planning for Cohort 3.  

December 2016 – January 2017 Orientation for Cohort 3 Leadership Series participants 

Host an information session to present an overview of the leadership series and 

secure participants’ commitment 

December 2016 Draft scope and sequence for Early Childhood math content 

 Share the training scope and sequence with the state for feedback. 

 Finalize the training scope and sequence.  

January 2017 – March 2017  Develop the Early Childhood math content for the Leadership Series 

 Develop six training sessions that focus on the most important early 

childhood math content including session plans, talking points and 

supporting materials.  

 These trainings will be designed in a “train-the-trainer” model that 

leaders will first experience as participants in the Leadership Series and 

then will lead for teachers at their own sites.  

February 2017 – March 2017 Make the necessary design revisions (ongoing, given the needs of the 

group) to the Leadership Series literacy content  

 Prepare materials for Cohort 3 

February 2017 – April 2017  Launch the training of Cohort 3 in Las Vegas. 

 Please Note: The timing of the Cohort 3 launch is dependent upon 

client approval of this timeline.  

February 2017 – September 2017 Facilitate trainings for Leadership Series Cohort 3 (Literacy focus) 

 Conduct a full-day training of leaders once a month for six months. 

 Center Leaders will participate in six, full-day training sessions that 

focus on: 

o     Supporting leaders to provide high-impact, actionable and 

evidence-based feedback to teachers, and in implementing 

effective coaching practices for their early childhood teachers. 

o Building the knowledge and skills of effective early childhood 

language and literacy practices. 

 Create a cohort of Center Directors who will support each other in an 

ongoing way. 
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Timeline Overview of Activities 

 Start to lay the groundwork for collaborating with elementary 

principals and Kindergarten teachers.  

Year 2 (October 2017 – September 2018)  

October 2017 – March 2018 Facilitate trainings for Leadership Series Cohort 1 and Cohort 3 (Math 

focus) 

 Half-day training of leaders once a month, for six months. 

 Cohort 1 and Cohort 3 would receive the Math Leadership Series 

together in order to maximize the cost effectiveness of the program.  

October 2017 – September 2018 Provide job-embedded coaching to Center Leaders from Leadership Series 

Cohorts 1 and 3 

 Launch the job-embedded coaching for Center Leaders from 

Leadership Series Cohorts 1 and 3. 

 Provide coaching to up to ten selected leaders from Cohort 1 and all 

eight leaders from Cohort 3. 

 Coaches will spend at least a half-day, once a week, in each Center 

Leader’s building providing direct support to the Leader. 

 TNTP coaches will support leaders in implementing the best practices 

they learn in training to ensure center leaders can be effective agents 

in developing their teachers’ mindsets and skill sets to work toward a 

clear, common definition of excellent teaching that prepares young 

learners for kindergarten readiness. Specifically, coaching will include: 

o     Implementing regular 1:1 coaching sessions to support 

leaders in developing and implementing their vision of 

excellence and creating a professional development strategy 

aligned to that vision. 

o     Modeling effective, in-lesson coaching strategies and debrief 

conversations for school leaders. 

o     Conducting co-observations to support leaders in accurately 

assessing teacher classroom performance and to provide 

leaders with in-the-moment support in implementing in-

lesson coaching strategies. 

o Collaborating with leaders to design strategic coaching plans 

for improving early childhood teacher performance. 

o Providing direct feedback on leaders’ skill development and 

areas for growth in a regular, ongoing way to ensure the 

rapid improvement of leaders. 

Year 3 (October 2018 – September 2019)  
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Timeline Overview of Activities 

 Provide job-embedded coaching to Center Leaders from Leadership Series 

Cohort 3 

 Coaches will spend at least a full day, once a week, in each Center 

Leader’s building providing direct support to the Leader. 

 See detailed description above. This second year of job-embedded 

coaching will deepen skills from the previous year with an increased 

focus on in-lesson coaching models (e.g., modeling, cueing/elbow 

coaching), as well as helping leaders to build a strategy for developing 

teachers – such as creating development plans for groups of teachers 

based on identified needs rather than focusing solely on individual 

teacher coaching – using more content-specific coaching skills in both 

literacy and math.  

June 2019 – September 2019 Support the state in developing sustainability plans to continue the 

Leadership Series and coaching work beyond the grant term  
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Nevada ECE Leadership Series
End of Year Results

July 21st, 2016
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/ 2

The first cohort of the Leadership Series was successful in helping Early 

Childhood Center leaders become more effective in developing their 

teachers.  

END OF YEAR PROGRAM SNAPSHOT

• The first leadership cohort concluded in June 2016. 19 leaders participated 

in the entire six-month series. 

• The program was extremely well-received. 100% of leaders agreed or 

strongly agreed that they would recommend the Leadership Series to a peer.

• Leaders reported significant improvement in their knowledge of priority 

early childhood content. Leaders reported that their content knowledge grew 

an average of 2 points in all areas (from ~2.5 to ~4.5 in each topic).

• Leaders reported a significant improvement in their teacher development 

and leadership skills. Leaders reported that their leadership skills grew an 

average of 2 points in all areas (from ~2 to ~4 in each skill).

• Leaders expressed extremely high satisfaction rates for the series overall. 

100% of leaders agreed or strongly agreed that the Leadership Series was a 

good use of their time.
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/ 3

Goal:  Improve Leader Performance

Target/Measurement Status

By February, 60% of Leaders will have a 

clear vision of excellent instruction for their 

centers.

Diagnostic: 28% of Leaders had a 

vision focused on instruction

February: 80% of participants 

submitted VOEs; Of those, 85% 

met expectations

Leaders will submit their visions to TNTP by 

February for review.
COMPLETED

Center leaders can articulate a clear vision 

of excellence for their centers rooted in 

rigorous instruction 
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Goal:  Improve Leader Performance

Target/Measurement Status

By end of the year, leaders will reach the 

Foundational level or higher on key coaching 

skills (identifying key lever, in-lesson 

coaching, etc.) as measured by performance 

assessments in training.

100% of leaders are Foundational

in Coaching Action 1.

80% of leaders are Foundational in 

Coaching Action 2.

Ensure leaders are able to implement 

effective coaching practices
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Goal:  Stakeholder Satisfaction

Target/Measurement Status

On an average of all training surveys, 80% or 

more leaders indicate satisfaction with the 

training (training is a good use of time).

Survey data to date:

100% Agree or Strongly Agree

Leaders are highly satisfied with training.
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/ 6

Participants indicate a high degree of confidence with the leadership and 

coaching skills they have learned in the Leadership Series.

Measure % Net Agree

I feel confident writing and sharing a student-centered Vision of Excellence 

with my staff.
100%

I feel confident taking steps to manage my time more effectively so I can 

prioritize classroom observations.
100%

I feel confident providing accurate ratings on teacher performance. 100%

I understand how to use the Honing In technique to identify a key lever for 

teacher development.
100%

I feel confident using Check the Temperature to open coaching conversations. 100%

I understand how to facilitate the Direct Feedback section of coaching 

conversations using Share the Key Lever and Map the Conversation.
100%

I feel confident using Paint a Picture of Excellence to model target skills for my 

teachers during coaching conversations.
100%

I understand how to facilitate the Practice It section of coaching conversations 100%

I understand how to use the elements of coaching conversations to help my 

teachers develop
100%

I understand how to write strong SMART Next Steps and Development Plans. 100%

Leadership Skills 
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Participants indicate a high degree of confidence with the literacy skills they 

have built in the Leadership Series.

Measure % Net Agree

I have a clear understanding of what excellence looks 

like in early childhood.
100%

I understand how to use self- and parallel-talk to 

promote complex vocabulary acquisition for 

students.

95%

I understand how to use the TALK strategy to 

promote conversation and complex vocabulary 

acquisition for students.

100%

I understand how to evaluate texts to determine if 

they are complex for students.
100%

I understand how to write strong text-based 

questions to engage students in read alouds.
100%

I am able to identify and teach target vocabulary in a 

complex text.
100%

Instruction & Literacy Skills 
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Participants report significant improvement in their leadership skills as a 

result of the Leadership Series.

Skill Average Before Average After

Managing time effectively to prioritize classroom 

observations and feedback.
2.07 4.00

Collecting evidence on teacher performance during 

classroom observations. 
2.07 4.21

Analyzing observation data to effectively rate teacher 

performance.
2.21 4.14

Identifying the most important development area for 

teachers ("key lever").
1.93 4.14

Providing clear, effective feedback to teachers on their 

performance.
2.07 4.14

Modeling target skills for teachers during coaching 

conversations.
1.86 4.14

Facilitating off-stage practice for teachers to plan and 

rehearse target skills during coaching conversations.
1.57 3.79

Designing strategic next steps and development plans 

for individual teachers to continue development.
2.08 3.92

Leadership Skills 
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Participants report significant improvement in literacy expertise as a result of 

the Leadership Series.

Literacy Skill Average Before Average After

Using self- and parallel-talk to develop oral language and 

complex vocabulary in young students.
2.79 4.57

Using conversations and extended discourse to develop 

student vocabulary.
2.71 4.50

Choosing appropriately complex, rigorous text for early 

childhood learners.
2.43 4.50

Creating text-dependent, evidence-based questions for 

use during read alouds.
2.50 4.36

Identifying and strategically engaging students with 

complex vocabulary in text through read alouds.
2.36 4.57

Instruction & Literacy Skills 
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FY16 FY16
Actuals through 

6/30/16
Annual Budget 

(through 9/30/16) **
Client Fees and Billable Expenses 23,349,189 31,573,779

Client Services 23,349,189                      31,573,779
Internal Services -                                   -                                
Subtotal 23,349,189 31,573,779

Client Fees Federally Fundraised 4,455,855 8,103,899

Foundation Fundraising 18,589,978 20,932,322
National Fundraising 13,500,000                      14,000,000
Local Fundraising 5,089,978                        6,932,322
Subtotal 18,589,978 20,932,322

EdNavigator Income * 682,366 0

Other Income 152,901 0

Total Revenues 47,230,289 60,610,000

Expenses by Group 34,216,538 50,478,010
Client Services 32,551,200                      47,825,186
Internal Services 982,972                           2,652,824
EdNavigator * 682,366                           -                                
Subtotal 34,216,538                      50,478,010
Percent of Total Expenses 82.7% 83.3%

Management, General & Administrative & Fundraising 7,161,579 10,086,476
Percent of Total Expenses 17.3% 16.7%

Total Expenses 41,378,117 60,564,486
Expense as % of Revenue 87.6% 99.9%

Change in Undesignated Net Assets 5,852,172 45,514

** - TNTP's fiscal year end is September 30, 2016.
* TNTP was a fiscal sponsor for EdNavigator through February 2016. 
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Stranahan Foundation Grant Application Form 

Early Childhood Request 

 
IMPORTANT INSTRUCTIONS:   

 Please review the Stranahan Foundation’s Early Childhood Initiative – Synopsis of Priorities (see attached)  

prior to completing this Grant Application Form. 

 All applicants must have 501 (c) 3 nonprofit status with the IRS. 

 Complete all sections of this form.   It is understood that your answers to some questions may be quite brief (a 

few sentences), and others may require more explanation (a few paragraphs).  We are leaving it up to you to 

decide which questions require a deeper level of explanation.  Ultimately, the completed application form, 

including this first page, all listed questions and all of your answers should be less than 12 TOTAL pages. 

 E-mail the completed Grant Application Form PLUS all Required Attachments listed at the end of this 

application to  

Janna Lazelle-Lake, Accounting/Human Resources/Grant Services jlake@stranahanfoundation.org  AND to  

Pam Howell-Beach, CEO phb@stranahanfoundation.org    

NO LATER THAN 12:00 noon Eastern, August 1, 2016 

------------------------------------------------------------------------------------------------------------------------------- 

Legal Name of Organization:  The New Teacher Project, Inc.   

Full Street Address: 186 Joralemon Street, Suite 300 

City:  Brooklyn    State: NY      Zip: 11201 

 

Organization Telephone Number: (718) 233-2800 

 

CEO: Daniel Weisberg    Title: Chief Executive Officer 

CEO E-mail Address: dan.weisberg@tntp.org  

 

Contact Person (for this request): Dottie Smith    Title: Vice President 

Contact Person E-mail Address: dottie.smith@tntp.org  

 

Telephone Number (if different than organization): (310) 748-3074 

 

Fax Number:    (718) 643-9202 

 

Website Address: tntp.org   

 

Taxpayer Identification (EIN#): 13-3850158 

 

Indicate organization’s fiscal year: October 1, 2015 - September 30, 2016 
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Type of support you are requesting (select only one): 

 

 Start up support for a new initiative or program  

 Expansion or enhancement of an existing initiative or program 

 Other (explain):       

 
Requested Grant Amount and Grant Period – indicate the: (a) total dollar amount requested (if request is for 

more than one year, indicate amount requested for each year) and (b) the requested beginning and ending date for 

the grant period (cannot begin before November 30, 2016):  

Year 1: $163,233; Year 2: $485,089; Year 3: $383,531. The grant period would begin on November 30, 2016 and 

end on September 30, 2019.  

 

Total project budget for each year requested:  Year 1: $245,299; Year 2: $625,126; Year 3: $385,531 

 

Indicate the types of expenses you would cover with requested funds For example:  training costs; consulting 

fees; staff salaries/benefits; equipment; supplies or other 

The requested grant funds from the Stranahan Foundation would cover project staff salary and wages, 

payroll taxes, benefits, travel, materials/supplies, and other indirect costs (“indirect costs” represent 

operating costs that are not readily related with a particular grant, contract, project function or activity, but 

are necessary for the general operation of the organization and for our project teams to be able to deliver 

on the goals of their engagements). For more details regarding each planned expense, please see the 

budget narrative included with our project budget.       

 

Mission/Purpose of Applicant Organization: 

TNTP is a national non-profit organization working to end educational inequality by ensuring that all 

students get excellent teachers. Founded by teachers and inspired by the power of great teaching to 

change lives, we help schools, districts and states grow great teachers, manage their teaching talent 

strategically, and build systems that prioritize effective teaching in every classroom.  

 

Since TNTP’s inception in 1997, our work has been guided by a simple theory of action: If schools 

serving low income students and students of color provide excellent teachers and teaching, every school 

day, in every grade and subject, then student learning will dramatically improve and the achievement gap 

will vanish. This theory of action has remained consistent through nearly two decades of organizational 

evolution. 

 

As we gain expertise with the various facets that affect student achievement, we develop new services to 

address those challenges. As a result, the size and scope of our organization and our work has grown 

consistently over more than a decade. When TNTP was founded, we focused on helping urban school 

systems recruit and train new teachers for high-need schools. Since then, in addition to continuing to 

evolve our teacher recruitment and preparation programs, we have built a full-service consulting practice 

that supports clients with issues around human captial and academics and gained expertise in supporting 

school systems with the design and implementation of high-stakes, enterprise-wide initiatives. We 

continue to provide our clients not only with strategic advisory services, but also with critical 

implementation support. That means we work side-by-side with them in the trenches, ensuring our work 

is high-quality while building their capacity.  

 

Many factors influence an excellent education, including effective school leaders, rigorous learning 

standards, engaging content, invested families and communities, and supportive stakeholders, structures 

and policies. We have seen limitations in effecting change when academic and human capital initiatives 

are formulated and implemented independently by siloed organizational units within a state, district or 
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charter management organization (CMO). We believe that no academic strategy will be successful 

without talented, well-supported people in schools and central offices, and even the most talented 

educators will struggle without strong standards, curricula, actionable data to inform their practice and a 

vision for excellent instruction. As a result, TNTP provides services in three key areas: rigorous 

academics, talented people, and supportive environments.  

 

Today, TNTP has a staff of more than 375 people, and more than 97 active partnerships with school 

districts, states and charter management organizations nationwide. We have recruited or trained nearly 

50,000 teachers for low income schools across the country and catalyzed large-scale reforms through 

acclaimed studies such as The Widget Effect (2009), The Irreplaceables (2012) and The Mirage (2015). 

Ultimately, our knowledge of district operations and dynamics, as well as our extensive experience 

helping school systems implement large-scale initiatives, make us uniquely suited to help our partners 

reach their goals for student achievement.         
 

Purpose of Proposal:   

(a) Briefly describe the project for which funds are requested  

Overview: 

 

TNTP believes that a high-quality early childhood education is the first step toward preparing 

every student for success in college and a career.  As the expectations for K-12 education become 

more rigorous with the implementation of the Common Core State Standards (CCSS), it is more 

important than ever that we set Nevada’s children up for success from the start by providing early 

childhood learning experiences that ensure they are ready for kindergarten and beyond.  

 

Access to high performing schools in the Clark County School District (CCSD) is far from 

equitable. In fact, only two in ten students attend a high-achieving school and like many other 

cities, a student’s zip code often determines their destiny. Unfortunately, CCSD’s lowest 

achieving elementary, middle and high schools are also located in communities with a higher 

concentration of families living in poverty. As part of TNTP’s effort to close the achievement gap 

locally, we have recently developed a comprehensive, student-centered strategy to support the 

development of rich academic and social emotional learning experiences for our youngest learners 

in high-need zip codes. Specifically, we intend to focus our efforts on supporting a group of 

students starting in pre-k through their third grade year to ensure they receive skilled, high quality 

teachers year-over-year and are provided with a strong instructional environment in which they 

can thrive. Specifically, we will work with a cohort of center leaders providing early childhood 

services to this cohort of students in order to ensure they are able to effectively establish a vision 

of excellent instruction within their schools, support their teachers as they work to execute that 

vision, and establish a strong instructional culture within their schools that supports teacher 

development and student learning. We believe that by following and aligning our support to the 

needs of a cohort of students, as opposed to simply executing a specific service or program based 

on the needs of adults, we will provide some of Nevada’s highest need students with the 

instructional support they need to be on grade-level by the end of third grade – a critical point in a 

child’s education career.  

 

If funded, this proposal will enable TNTP to kick-off this work with a group of pre-K students 

attending eight early learning centers in the following high-need zip codes in Clark County, NV: 

89108 and 89110. Under a separate engagement, TNTP is already working directly with the 

elementary schools into which these early childhood centers feed, including Bertha Ronzone 

Elementary School, Doris Reed Elementary School, and Twin Lakes Elementary School to recruit 

new teacher talent and to coach the principals on effective practices in teacher recruitment, hiring 

and retention. As a result of this work, TNTP has a deep understanding of the skills and 
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experiences students need in order to be prepared for kindergarten on day one and can ensure these 

early childhood centers are preparing their students for long-term success.  

 

Early Childhood Center Leader Development: 

 

A high-quality early learning experience for students who are at-risk is the result of a great 

teacher. With targeted, content-specific coaching and support, ECE teachers can become great. We 

believe that ECE center leaders, who are in a position to establish expectations for teacher 

performance and support teacher development, are a key lever in ensuring ECE teachers are able 

to provide their students with high quality instruction. By ensuring that every childhood center has 

a transformational leader, teachers will be more effective, resulting in stronger outcomes for 

students. 

 

Unfortunately, many early childhood center leaders lack the expertise needed to be a strong 

instructional leader and develop their teachers to provide developmentally appropriate and 

rigorous instruction to all students. Instead of focusing on instructional quality, many center 

leaders spend the bulk of their time managing center operations (e.g., facilities management, 

compliance requirements, etc.). In fact, in Nevada today, very little is actually required in order to 

become a certified center leader. Furthermore, there are often very few high quality professional 

development opportunities for early childhood center leaders to build the skills they need, despite 

a great desire to do so, because the districts they are a part of do not provide this type of support.  

 

In 2015, TNTP launched a three-year partnership with the Nevada State Department of 

Education’s Office of Early Learning and Development to implement a leadership series designed 

to support early childhood center leaders in becoming more effective instructional leaders in their 

centers and improve their ability to develop their teachers. The leadership series consists of two 

strands: 1) Building Leadership and Coaching Skills and 2) Building Knowledge and Skills in 

Effective Early Childhood Language and Literacy Practices. The Leadership and Coaching strand 

supports leaders in developing a vision of excellent instruction for their centers, and helps them 

build key teacher development skills by providing high-impact, actionable and evidence-based 

feedback to teachers and implementing effective coaching practices.  The Language and Literacy 

strand supports leaders in building their knowledge and skills of the most critical early childhood 

language and literacy practices. After participating in the series, leaders then use what they learn 

to develop professional development supports for their teachers.   

 

Since beginning our work in Nevada, center leaders have expressed strong interest in the 

leadership series. Within one week of opening up registration for the first leadership series, the 

program was full, with a waiting list already forming for the following year’s cohort. Center 

leaders have expressed high satisfaction rates for the series, with 100 percent of leaders reporting 

that the training was a good use of time, and 100 percent of leaders agreeing that they feel 

confident writing and sharing a student-centered vision of excellence with their staff. However, 

this partnership is currently limited to a six-month training—with training meetings occurring 

once per month—which do not include any direct leadership coaching or training in early 

childhood math content. Our current partnership with the Nevada State Department of Education 

also only provides support for two cohorts—one cohort of 29 center leaders that launched in 

January 2016 in Las Vegas and a second cohort that will launch in Reno in October 2016. As of 

July 15, 2016 we have 29 leaders enrolled in Cohort Two, with a target of enrolling a total of 35 

leaders by the launch of this second cohort.  

 

With the generous support of the Stranahan Foundation, we hope to expand this Leadership Series 

for early childhood center leaders to include: (1) An early childhood math leadership development 
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series; (2) A third development cohort in Las Vegas that would focus on leaders from eight early 

childhood centers located in in high-need neighborhoods, including: Cortez Child Care Home; 

Little Round Up Pre-School and Child Care; Calvary Christian Learning Center; Tinker Town 

Learn and Play – Smoke Ranch; Tinker Town Learn and Play- Bonanza; First Steps Kids Care; 

Kids Garden; and Kidz, Kidz, Kidz; (3) Job-embedded leadership coaching for the eight center 

leaders in Cohort Three; (4) Providing job-embedded leadership coaching for approximately ten 

center leaders from Cohort One, who completed the first leadership series in Las Vegas in 2016.   

 

By adding an early childhood math leadership series to our existing work, TNTP and the Nevada 

Office of Early Learning will be able to provide leaders with a full suite of high quality literacy 

and math professional development, which will help them to support their teachers as they work to 

prepare their students for the rigors of the Nevada Academic Content Standards. Additionally, we 

will design an early childhood math instruction teacher observation tool, which aligns to the vision 

of excellent early childhood math instruction and our training content. Leaders will be able to use 

this new math observation tool, and our existing Early Childhood Language and Literacy 

Observation Tool (see attached document), during classroom observations to assess 

implementation of math and literacy practices. Additionally, they will be to provide their teachers 

with effective feedback by using TNTP’s research-based coaching model for effective teacher 

development, which includes key practices such as: (1) a narrow focus on the core skills that are 

essential for any early childhood education teacher to be successful; (2) rigorous, hands-on 

practice during training; and (3) direct, actionable feedback during practice and through classroom 

coaching. Finally, through our job-embedded leadership coaching, a TNTP coach will work 

directly with leaders in their centers to support them to develop stronger early childhood 

instruction in their buildings. This is a critical part of our work because it helps to further build 

center leaders’ capacity to improve multiple teachers. TNTP will help leaders to establish and 

articulate a vision for excellent instruction and support them in aligning their teacher development 

efforts to that vision. In addition, TNTP’s leadership coaches will help center leaders hone the 

skills and knowledge to make the most of their center’s teacher talent, so that teachers build a 

strong instructional culture and create intellectually stimulating classrooms for their youngest 

learners.  

 

Our goal is for the students in our target cohort to be kindergarten-ready as a result of improving 

the capacity of leaders and the performance of teachers at these centers. Specifically, we will 

strive to improve the instruction, satisfaction, and retention of high quality early childhood 

teachers, therefore increasing student’s social and emotional and academic readiness. 

Additionally, as a result of this partnership, the Nevada Department of Education will be poised to 

improve early childhood instruction across the state by using our theory of action as a model for 

future early childhood leader and teacher development.       
 

(b) Briefly discuss how grant support would enable you to both amplify your work and address the Stranahan 

Foundation’s early childhood priorities. 

As shared above, support from the Stranahan Foundation would enable the deepening of TNTP’s 

early childhood work in Nevada by allowing us to expand the content support we provide center 

leaders while also strategically focusing our support to target the needs of Clark County’s highest 

need students. By expanding the leadership series, launching a third leader cohort and providing 

job-embedded coaching for approximately 18 total leaders, we will ensure that the centers serving 

our most vulnerable students are poised to provide high quality literacy and math instruction. 

Developing the new math training materials will enable TNTP to further build out our early 

childhood support capabilities to better meet the needs of early childhood leaders in Nevada and in 

other sites more broadly.  
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While amplifying our own work, the foundation’s support would also enable us to address several 

of the Stranahan Foundation’s early childhood priorities. For example, there is a clear link 

between the foundation’s early childhood teacher development and retention priorities and our 

program. Ultimately, teacher development is the focus of our leadership series by building leaders’ 

capacity to set a clear vision for excellent instruction and develop teachers by improving their 

observation, feedback, and coaching skills, all while providing them with literacy and math 

professional development materials they can utilize with their teachers. Additionally, the 

leadership series helps to ensure that teachers have the literacy and math content needed so that 

students from birth to age four are developing the skills they need to be ready for kindergarten and 

beyond. Furthermore, our research from TNTP’s publication The Irreplaceables (2012) 

demonstrates that effective teachers who have a strong leader, are in a setting with a strong 

instructional culture, and receive feedback are more likely to be retained in their schools. By 

supporting the development of center leaders’ ability to create strong instructional visions and 

helping them develop all of their teachers, we are in turn supporting those leaders in improving 

their teacher retention rates. Lastly, the Stranahan Foundation prioritizes initiatives that build on 

the skills and knowledge of existing supports that help early childhood educators implement 

effective teaching strategies. Through this proposed scope of work, we will equip center leaders to 

implement strong professional development and coaching strategies, ultimately helping teachers 

develop their instructional skills.       

 

Discuss the benefits to be derived (by the targeted population of children, and/or teachers or other adults) as 

a result of your work:  

As a result of our work, leaders will have a clear vision of excellence for their centers and will be able to 

align center priorities to that vision, which will create a more positive instructional experience for both 

teachers and students. Through this support, leaders will be stronger instructional leaders with the skills to 

more effectively develop and retain their teachers. In turn, this will result in teachers gaining a better 

understanding of the critical math and literacy content for early childhood classrooms and will be able to 

use more effective teaching practices to implement in their classrooms. Teachers will also receive more 

frequent observations with high quality feedback, which will lead to faster improvement in their 

instructional performance. And, teachers will feel part of a strong, positive instructional culture and feel 

supported by their leaders, creating a more positive teacher experience in centers and increased retention 

rates. Ultimately, this program is in service of our youngest students. Students in participating centers will 

have a more positive educational experience, be engaged with stronger literacy and math content, and be 

better prepared for kindergarten.       

 

If applicable, describe how you will work through teachers, parents, or other groups of adults to benefit 

children, and the characteristics of the groups of adults that you will target (examples of characteristics may 

include, but are not limited to education level, ethnicity, socio-economic status, language, etc.) 

Not applicable.  
 

Describe the characteristics of the population of children who will benefit from your work (examples of 

characteristics include, but are not limited to age, family socio-economic status, gender, ethnicity, developmental 

levels, literacy skills, and/or eligibility criteria for Head Start or other federal or state programs)  

Through this program, we will work with at-risk early childhood students in Clark County, Nevada. 

Nevada currently has the lowest preschool attendance of any state and less than a third of Clark County 

students have guaranteed access to district-provided pre-K services. This means that 19,000 Clark County 

students do not have guaranteed access to district-provided pre-K. In 2013 in Las Vegas, 31.8 percent of 

children under five years of age were living in poverty. On average, only 31 percent of Nevada’s three 

and four year olds were enrolled in public or private preschool from 2011-2013 – a figure which drops 

down to only 22 percent when considering children from families below 200 percent of the federal 

poverty level.   
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Through this engagement, we propose working with “Priority One” and “Priority Two” schools in Clark 

County. Priority One schools currently lack pre-K seats for over 20 percent of their students, and the 

median household income for students attending Priority One schools is less than $62,000 per year. 

Priority Two schools currently lack pre-K seats for over 15 percent of their students, and the median 

household income for students attending Priority Two schools is less than $72,000. 
 

Anticipated Results & Methods for Measuring Results:   

(a) Indicate the number of individuals to be served for each targeted population group (for example, number of 

children; number of teachers, etc.) 

In Cohort One, we plan to partner with 19 center leaders, 216 teachers and 1,743 students. In 

Cohort Three, we plan to partner with 8 center leaders, approximately 76 teachers, and 

approximately 808 students.  
 

(b) Describe the specific changes - in skills, knowledge, behavior or other - you anticipate for each targeted 

population group (for example, changes may be anticipated for both teachers and students) 

Through our implementation of this project, we anticipate the following changes within each of 

the following population groups.  

 

Leader Outcomes: 

 

1) Leaders will have a vision of excellence for early childhood math and literacy instruction that 

aligns to their overall center priorities. 

2) By the end of year one of coaching, leaders will demonstrate proficiency in assessing early 

childhood teachers’ classroom performance using the Nevada ECE Language and Literacy 

Observation Tool (attached to this proposal) and the Math Observation Tool (to be created for the 

Nevada Department of Education by TNTP) and in implementing targeted coaching skills.  

3) Over the course of the engagement, leaders will demonstrate growth in effectively using more 

advanced coaching skills. This outcome will be measured by TNTP’s Coach Evidence Guide. 

4) Early childhood teachers will report that their leader creates a positive instructional culture as 

measured by an annual teacher survey.  

5) Teachers will report that they feel supported and developed by their center leader, as measured 

by an annual teacher survey. 

6) Teachers will report that they receive regular, high quality feedback from their center leader, as 

measured by an annual teacher survey. 

 

Teacher Outcomes: 

 

1) Teacher performance improves on key performance areas on the Language and Literacy 

Observation Tool and the math observation tool.  

2) Teachers regularly implement effective early childhood math and literacy practices learned 

from the trainings provided by on-site coaches in Years Two and Three, as evidenced by the math 

and literacy observation rubrics.   

 

Student Outcomes:  

 

1) In year two of implementation, pre-K students in participating classrooms throughout the first 

two years of the project will perform higher on the Kindergarten Entry Assessment than a 

comparison group of students at similar schools in the district.  (Note: This is dependent upon 

Nevada’s implementation of a Kindergarten Entry Assessment.)      
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(c) Briefly indicate methods and tools for measuring desired change (examples include but are not limited to:  

pre/post tests using standardized assessments {specify assessment  tools to be used}; surveys; observation 

{by whom; when; where; how}) 

In order to measure the leader outcomes outlined above, TNTP coaches will conduct weekly 

observations to assess leaders’ implementation of their vision of excellence, as well as leaders’ 

teacher observation and coaching skills, using the TNTP Coach Evidence Guide (see attached 

document).  

 

Teachers’ performance will be measured by classroom observations, conducted by leaders, using 

TNTP’s/Nevada’s Early Childhood Language and Literacy Observation Tool and an early 

childhood math observation tool. Leaders will norm on using these observation tools as part of 

their development training. We will also use teachers’ end-of-year surveys to measure the change 

in teachers’ perceptions regarding the development support they receive.  

 

Lastly, as mentioned above, student outcomes will be measured using the Nevada Kindergarten 

Entry Assessment scores to measure teacher and student growth over the course of the year.       

 

Planned Activities:  List and briefly describe the activities that will be carried out in order to accomplish the 

anticipated results.  Please indicate both frequency of activities (for example, one hour twice a week, etc.) and 

duration (for example, a 9-month school year, etc.) 

TNTP’s leadership development series will take place over a six-month period. During this time, leaders 

will meet for one-full day a month in order to cover training content. Specifically, the trainings will focus 

on:  

 

• Developing a clear vision of excellence for early childhood education, taking into consideration the 

center’s context, and aligning instructional priorities to that vision. 

• Taking a deliberate and systematic approach to early childhood educator support and development 

through teacher coaching and collaboration.  

• Enabling center leaders in accurately assessing early childhood teachers’ classroom performance against 

their vision of excellence.  

• Training leaders in talent management strategies, including using student and teacher performance data 

to drive targeted teacher support and identifying specific areas of practice in which subgroups struggle. 

• Supporting leaders to re-design their schedules to help them build time to visit early childhood 

classrooms more frequently to conduct observations.  

• Supporting leaders to provide high-impact, actionable and evidence-based feedback to teachers and to 

identify development opportunities that could serve as a key lever for teachers’ development. 

• Supporting leaders in implementing effective coaching practices for their early childhood teachers. 

 

Additionally, upon completion of the Leadership Series, in years two and three, TNTP will provide job-

embedded coaching for center leaders. In Year Two of the project, coaches will spend at least a half day, 

once a week in each center leader’s building providing direct support to the leader. In Year Three, 

coaches will spend at least one full day, once a week, in each center leader’s building, with an increased 

emphasis on building strategy for developing teachers and more content-specific coaching. Please refer to 

the Implementation Timeline attachment for more details regarding our project activities.       
 

Cost(s) Per Individual Served:  Indicate the cost per individual served for each targeted population group (for 

example, cost per child; cost per teacher, etc.) 

$404 per student  
 

Evidence Base:  Briefly summarize any research indicating that the planned activities will lead to the anticipated 

results 

Focus On Early Childhood Education: 
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Research demonstrates the positive impact of a high-quality early childhood education on the academic 

and life prospects of children from at-risk communities. Particularly for children growing up in poverty, a 

high quality preschool experience can put them on a positive trajectory to higher educational attainment, 

[1] [2], earnings, crime prevention, [3] and health benefits—positive impacts that studies show can last for 

as many as 40 years.  

 

From the moment of birth, every child’s capacity to learn is shaped by their nutrition, sensory and 

cognitive stimulation, stable and loving relationships, and early exposure to language and books.  Lack of 

sufficient access to such resources puts at-risk children at a disadvantage relative to their more affluent 

peers. By age four, the average child from a low-income home has been exposed to 13 million words, 

while a child from a middle-income family has heard almost 45 million. [4] Even before a child enters 

Kindergarten, 85 percent of the brain is already developed [5] and half of the achievement gap [6] evident 

in high school is present. [7] Research also shows that the specific skills students develop between 

preschool and third grade are critical to success; a child's reading proficiency at the end of third grade is 

one of the most powerful indicators of future academic success and children who read at grade level in the 

third grade are more likely to graduate high school and have successful careers. [8] 

 

Focus on Teacher Development: 

 

We know that no in-school factor matters more to a child’s educational experience than the quality of 

their teacher. Even one year with an effective teacher can significantly improve long-term outcomes for 

students, including their earning potential as adults. [9] However, too often the kids who need great 

teachers the most—especially our youngest learners—aren’t getting them. Poor children as young as 18 

months show clear markers of the achievement gap in their language and vocabulary development. [10]   

 

Focus on Leadership:   

 

We know that school leadership also has a great influence on effective teachers’ decisions to stay or leave 

their school. [11] In The Irreplaceables [12], TNTP documented that the best teachers are attracted and 

retained by strong instructional leaders. The ability to identify, nurture and develop teaching talent sits 

squarely with school leaders.  

 

[1] Barnett, W. S. (1995). Long-term effects of early childhood programs on cognitive and school 

outcomes. The Future of Children, 5. 25-50 

[2] Campbell, F. A., Ramey, C. T., Pungello, E., Sparling, J., & Miller-Johnson, S. (2002). Early 

childhood education: Young adult outcomes from the Abecedarian Project. 

[3] Reynolds, AJ, Temple JA, Robertson, DL, & Mann, EA. Long-term effects of an early childhood 

intervention on educational achievement and juvenile arrest: A 15-year follow-up of low-income children 

in public schools. JAMA. 2001; 285:2339-2346. 

[4] Paying Attention Early On, 2007. 

[5] Policy brief about brain development and investment in early childhood education from the Wisconsin 

Council on Children and Families can be found here: 

http//www.wccf.org/pdf/brain_dev_and_early_learning.pdf. 

[6] Research shows that the achievement gap, which often first manifests itself through standardized tests 

in elementary school, actually begins well before students reach kindergarten as a “school readiness” gap. 

[7] Brooks-Gunn, J., McLanahan, S., & Rouse, R (2005). Introducing the Issue; School Readiness: 

Closing Racial and Ethics Gap: The Future of Children 15(1). 

[8] The Annie E. Casey Foundation. (2010) Early Warning: Why Reading By the End of Third Grade 

Matters. Baltimore: The Annie E. Casey Foundation, 2010. www.aecf.org. October 30, 2014. 

Page 60 of 63



Page 10 of 12 

[9] Hanushek, Eric. “The Economic Value of Higher Teacher Quality” The Center for Analysis of 

Longitudinal Data in Education Research. 2010. 

[10] Fernald, A., Marchman, V., & Weisleder, A. (2013). SES differences in language processing skill 

and vocabulary are evident at 18 months. Developmental Science, 16(2), 234-248. 

[11] Leithwood, K., Louis, K. S., Anderson, S., & Wahlstrom, K. (2004). How leadership influences 

student learning. Center for Applied Research and Educational Improvement. Retrieved July 29, 2016 

from http://www.wallacefoundation.org/knowledge-center/Documents/How-Leadership-Influences-

Student-Learning.pdf. 

[12] TNTP (2012). The Irreplaceables: Understanding the real retention crisis in America’s urban schools. 

Brooklyn, NY: TNTP. Available online at http://tntp.org/publications/view/the-irreplaceables-

understanding-the-real-retention-crisis. 

      
Geographic area:  Indicate the geographic area to be impacted by your work (may be a region, county/counties, 

state, community, neighborhood, etc.) 

This project will be conducted in Clark County, Nevada.  
 

Staffing:  List staff or consultants required to carry out the activities.  Indicate job title, number of hours/week, 

credentials and one-sentence description of responsibilities.  Also indicate whether this is a new hire (for this 

project) or an existing position.  

Allison Aliaga, Partner – As Partner, Allison would devote 10 hours per week, per year of the project, and 

would be responsible for connecting this work to TNTP’s larger strategy in Nevada, ensuring this 

engagement both aligns with and supports our broader efforts in the state.  This is an existing position; 

please see the attached resume for Allison’s credentials.  

 

Kelly Kane, Project Director – As Project Director, Kelly would devote 10 hours per week, per year of the 

project, and would lead the design of the program strategy and implementation process while also 

engaging directly with our partners in Nevada. This is an existing position; please see the attached resume 

for Kelly’s credentials.  

 

Maggie Wilson, Site Manager, Training – As Site Manager – Training, Maggie would devote 10 hours 

per week in Year One, 25 hours per week in Year Two, and 5 hours per week in Year Three of the 

project, and would be responsible for the content design and facilitation of the leader trainings. This is an 

existing position; please see the attached resume for Maggie’s credentials.  

 

Site Manager, Course Development – The Site Manager – Course Development would devote less than 5 

hours per week in Year One to build a professional development training course that focuses on the most 

important early childhood math content, which center leaders will participate in as a part of the leadership 

series. The is a new position.  

 

Leadership Coach – In Years Two and Three, a Leadership Coach would devote 50 hours per week to the 

project and will be responsible for the development and coaching of center leaders in their own centers. 

This is a new position.  

 

Effectiveness Coach – The Effectiveness Coach would devote 10 hours per week in Years One and Two 

of the project, and would be responsible for co-facilitating the math training for Cohorts One and Three. 

This is a new position.  
 

Funding Sources - please discuss: 

 Planned funding sources - in addition to funds requested from the Stranahan Foundation - for the first year 

(indicate when you will request such funding and/or whether funding is already committed) 

Page 61 of 63



Page 11 of 12 

Nevada Department of Education, with a portion of their funding coming from the W.K. Kellogg 

Foundation.       
 

 Anticipated need for continued Stranahan Foundation (SF) consideration in future years 

To achieve the results outlined in our proposal, we anticipate working with center leaders for three 

years. As a result, we have developed our budget to reflect a three-year program.       
 

 Estimated timeframe for reducing/alleviating need for SF consideration 

We estimate it will take three years to reduce/alleviate the need for consideration from the 

Stranahan Foundation.       
 

 Your thoughts regarding sources to ultimately replace SF and ensure long-term sustainability 

Ultimately, we believe this work could be fully funded by the Nevada Department of Education. 

By expanding the content to include math, we are providing them with a full suite of professional 

development resources, including PowerPoint slides, handouts, and additional and resources, that 

can be implemented for both literacy and math. Over time, there will be less funding needed for 

the project since trained leaders can be leveraged by the Nevada Department of Education to 

replicate these trainings across the state.       
 

 

---------------------------------------------------------------------------------------------------------------------------------------- 

 

REQUIRED ATTACHMENTS 

 

Please e-mail the following attachments along with your completed grant application form to both 
jlake@stranahanfoundation.org  AND phb@stranahanfoundation.org 

 

1. Brief description of your organization’s track record in connection with the type of work for which 

funds are requested. 

 

2. Line item project budget – use attached form. Include all potential sources of revenue (including 

funds requested from the Stranahan Foundation) and anticipated expenses.  For revenue, indicate 

whether sources are requested, to be requested, or committed.   

 

3. A brief narrative describing each of the expense line items included on the above-referenced project 

budget.  For salaries and wages, list staff by title; the % FTE for each position for this project; the 

staff person's responsibility in connection with this project; and which positions would be covered by 

the grant requested from Stranahan Foundation.  For consulting fees, briefly describe the 

responsibility of the consultant in connection with this project, and indicate which consultants' fees 

would be covered by funds requested from Stranahan Foundation. 

 

4. Implementation timeline for project/initiative for which funds are requested 

 
5. Names and affiliations of current members of the Board of Trustees 

 
6. Current fiscal year operating budget for the organization, with year to date actual 

 

7. Actual income/expense statement and balance sheet for the TWO most recently ended fiscal years (if 

the two most recent years are included in the audit report mentioned in #8 below, you do not need to 

provide these as a separate attachment) 
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8. Most recently audited financial statements (audit report).  NOTE:  If the audit report is too large to 

send by e-mail, you may send it by regular mail to:   

 

Janna Lazelle-Lake, Accounting/Human Resources/Grant Services 

Stranahan Foundation 

4169 Holland Sylvania Rd., Ste. 201 

Toledo, OH  43623 
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